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The education crisis affecting young people’s futures
Today in Victoria there is a crisis unfolding that is affecting the future careers of young people.
Across the state, secondary schools are unable to offer the high-quality of education
expected due to a long-standing skill shortage of qualified Technologies (Design &
Technologies and Digital Technologies) and Vocational Education and Training (VET)
teachers. Compounding the problems already experienced by the lack of teachers in these
areas is the recent closure of the only undergraduate Initial Teacher Education (ITE) program
in Victoria dedicated to the task of skilling and qualifying Design & Technologies (D&T) and
VET teachers to teach in Victorian secondary schools. The shortage of teachers in these areas
has now shifted from crisis to beyond, and if we do not act now to reestablish teacher
education programs to generate VET and Technologies teachers, young Australians will pay
the price.
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“…there is a crisis unfolding that is affecting
the future careers of young people”

The importance of Technologies and VET teachers for Victoria

The important contribution that Technologies and VET teachers make to the nation, industry
and economy cannot be overstated. As qualified professionals, these teachers belong to a
special cohort who often transition to the teaching profession as mature adults equipped with
industrial qualifications, strong community connections and expertise after years of working in
industry. The wealth of technical skills, knowledge and industrial experience that these
teachers bring to the classroom is invaluable to the educational experience of young people
and can only be, at best, poorly imitated by those without it. Technologies and VET teachers
who enter the teaching profession with years of industry experience and the capacity to
implement applied learning pedagogy, curriculum design, community engagement
strategies, good assessment practices and high impact teaching strategies, make highquality teachers. These teachers not only have the technical know-how, but through Initial
Teacher Education, learn to nurture, engage and inspire young people to want to pursue
vocational and technical futures.

Why does Australia need young people to pursue vocational and technical futures?

In July 2020, the Commonwealth Government announced $1.2 billion to boost apprenticeship
commencements to remedy Australia’s pandemic-led recession. The intention is to build a
‘pipeline of skilled workers to support sustained economic recovery’ (DESE, 2020), and this
plan involves the employment of 100,000 new apprentices and trainees who will all require
high-quality technical and vocational education to successfully fill these jobs.
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On top of this, the Victorian Government has announced $38 million ‘to commence major
reform of vocational senior secondary schooling’ to support ‘universal access to quality
vocational and applied learning for every student in the state’ (Victorian Government, 2020).
The Victorian Government has allocated $33 million to ‘expand opportunities for apprentices’
along with extra support for women entering non-traditional vocations (such as construction)
as part of the state’s plan to rebuild the economy. These announcements speak of the
nation’s intention to build a highly skilled workforce, but what needs to be understood is that a
skilled workforce does not just fall from the sky―it needs to be nurtured and developed.
While state and federal governments are now depending on young people to become
workers with the vocational skills and technical knowledge to rebuild the economy, there are
at present significant education related
impediments to this goal being realised. To

“…a skilled workforce does

produce a skilled workforce, Victorian

not just fall from the sky”

students need high-quality Vocational and
Technologies teachers, but to produce

Greg Chalker, Australian Manufacturing Technology
Institute Limited (AMTIL)

high-quality teachers, we need teachereducation programs to produce these

teachers. VET and Technologies teachers play a critical role in preparing and supporting
students with their education and career decisions yet, along with the 2020 closure of the only
undergraduate Initial Teacher Education (ITE) program in Victoria designed to produce D&T
and VET teachers, schools now face the next to impossible challenge of finding high-quality
teaching staff to fill current and future vacancies.

Australia needs young people to learn Design and Digital Technologies

Technologies enrich and impact on the lives of people and societies globally. Australia needs
enterprising individuals who can make discerning decisions about the development and use
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of technologies and who can independently and collaboratively develop solutions to
complex challenges and contribute to sustainable patterns of living. Technologies can play an
important role in transforming, restoring and sustaining societies and natural, managed and
constructed environments.
High-quality Design and Digital Technologies education ensures that all students benefit from
learning about and working with traditional, contemporary and emerging technologies that
shape the world in which we live. By applying learned knowledge and practical skills and
processes through the use of technologies and other resources to create innovative solutions,
students develop knowledge, understanding and skills to respond creatively to current and
future needs.

The practical nature of the Technologies learning areas engages students in critical and
creative thinking, including understanding interrelationships in systems when solving complex
problems. A systematic approach to experimentation, problem-solving, prototyping and
evaluation instils in students the value of planning and reviewing processes to realise ideas.
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All young Australians need to develop capacity for action and a critical appreciation of the
processes through which technologies are developed and how technologies can contribute
to societies. Students need opportunities to consider the use and impact of technological
solutions on equity, ethics, and personal and social values. In creating solutions, as well as
responding to the designed world, students consider desirable sustainable patterns of living,
and contribute to preferred futures for themselves and others.
Each Technologies teacher requires significant training in Design and Digital Technologies skills,
curriculum and pedagogy as they are expected to deliver these distinct elements in each
school as part of a broad and dynamic learning area.
Further, the interface of digital technologies is increasingly relevant to VET programs. Industry
reference groups who review VET programs in schools are including design technology units in
revised programs to ensure relevance to current industry practices and the skill expectations
of students.

How is Technologies education critical to Australian STEM education?

Technologies education represents the T and E in STEM (Technology & Engineering). Not only is
this the learning area where students undertake project based learning that is vital in highquality STEM education, it is also the area where the theories of Science and Mathematics are
applied when addressing complex and challenging real world problems.
Students also learn how to harness the power of new technologies through coding, robotics
and digital design tools such as Computer Aided Design (CAD), 3D printing and now Virtual
Reality. It is only the VET and Technologies learning areas in schools that empower students to
solve real world problems through the use of traditional and cutting edge tools and
technologies. During a time of internationally recognised climate change and rapid advances
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in technology we need all Australian students to have access to high-quality Technologies
driven STEM education (Timms, Moyle, Weldon, & Mitchell, 2018).
High-quality Technologies education in schools can also help to address the gender inequities
in STEM related careers. The importance of bridging this gap has also been recognised in the
2020 Budget with a total of $25.1 million allocated for Women in Science, Technology,
Engineering and Mathematics (STEM) program (DESE, 2020a).
The Victorian Government has already identified the need to improve Technologies Education
by establishing Tech Schools as a link between schools and industry as a valuable way to
prepare students for the future world of work (DET, 2019). While these 10 Tech Schools are a
welcome initiative, high-quality Technologies education needs to be available to every
student in every Victorian school. However, this can only be possible through quality
Technologies Teacher training.
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Why does Australia need young people to learn VET?

VET in Australia is regarded as the tertiary sector in which learners can engage with nationallyrecognised training for the purpose of gaining work related qualifications (or partqualifications) as defined by national Training Packages (Brennan Kemmis & Atkins, 2014). VET
occurs in many settings including Registered Training Organisations (such as TAFE colleges), in
industry, and VET in Schools (sometimes called VET Delivered to Secondary Students or VDSS)
programs such as VET in VCE. In schools, VET is valued as the pathway that assists students
transition from school and into the workforce. When VET is offered to students in schools, the
tertiary and secondary education sectors overlap, and it is in this space where the quality of
teaching and teachers on offer to school students is of critical importance.
Australia’s federal and state governments are depending more than ever on secondary
students wanting to embark on apprenticeships and traineeships to become the
tradespeople, technicians and engineers needed to resource a swathe of major infrastructure
and big build projects created to drive the nation’s ‘comeback’. These projects all depend on
the VET sector and Registered Training Organisations to skill people with the human-capital
needed to sustain industry and support the nation’s economy. Without VET and high-quality
VET teachers to create this skilled workforce, these well-intentioned recovery strategies are
unlikely to succeed.

Trade Training Centres and the lack of qualified VET teachers

Trade Training Centres (TTCs) and Trade Skills Centres (TSCs) were introduced in 2008 as a
Commonwealth Government initiative to address skill shortages in trades and emerging
industries by enhancing the number of secondary students studying apprenticeships and other
VET qualifications. Victoria currently has over 70 TTCs that involve approximately 279
secondary schools (DET, 2021). Despite reports at having signed a 30-year Memorandum of
Understanding to deliver VET qualifications to secondary school students, TTCs & TSCs are now
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‘at serious risk of collapse due to the inability to employ suitably qualified teachers’ (TTCs/TSCs
Activity Report, 2020). Unless TTCs & TSCs can find appropriately qualified teaching staff to
resource these Centres, thousands of secondary students across the state may be unable to
access VET programs, and TTCs & TSCs may be forced to close altogether. If these Centres
cannot function adequately because they cannot find suitable teachers, then plans to
generate the sort of workforce envisaged for Australia’s ‘comeback’ is unlikely to be realised.

How are schools currently coping with teacher skill shortages in VET and Technologies?

To compensate for the shortage of Technologies and VET teachers, many Victorian schools
have been forced to take desperate measures, including:
•

appointing teachers from unrelated specialisations (e.g., art and humanities) to teach
technologies subjects. Recent data shows that 88% of schools in Victoria are using
teachers, from other learning areas, to teach Technologies subjects (DATTA VIC., 2019);

•

hire non-qualified and non-professional staff to teach VET and Technologies programs.

Resorting to practices such as these has seen the quality bar lowered to the extent that it
mocks the notion of professional teaching standards. The last-resort practice of employing
non-qualified teachers on ‘Permission to Teach’ (PTT) status has contributed to an overall
lowering of educational standards across the board. The practice of issuing PTT to VET and
Technologies trainers in Victorian schools has effectively created a new workforce of nonqualified and non-registered teachers currently without access to teacher education
programs or opportunity to become qualified teachers. It is important to note that staff
undertaking the duties of teachers on PTT are not qualified as professional teachers, and are
therefore not entitled to the same conditions, pay, rights, or opportunities as their qualified
counterparts. In other words, they are ‘second-class’ teachers, adding to the perception of
VET and Technologies education as being less valuable and less important than other learning
areas.
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Many teachers on PTT who currently fill these roles are tradespeople and technicians who
possess valuable industry experience, however, without initial teacher preparation, they lack
the pedagogical knowledge and professionalism associated with high-quality teaching.
To be eligible to train and assess VET in Australia, it is essential for a practitioner to hold a
certificate level qualification (such as a vocational trade certificate) as well as possess the
Certificate IV TAE Training and Assessment qualification. PTT is issued upon application as an
‘alternative authorisation to teach’ for a period of 3 years by the Victorian Institute of
Teaching (VIT) (i) to address workforce shortages of teachers, or (ii) as a pathway prior to
eventual teacher registration (VIT, 2020).
However, the long-standing shortage of teacher qualified and accredited VET and D&T
teachers for schools in Victoria has seen PTT become and end in itself. That is, VET and D&T
staff with PTT authorisation will no longer be able to demonstrate that they are studying
towards a professional teaching qualification – because no suitable courses currently exist for
them to enrol in. Consequently, staff employed by schools with PTT are highly vulnerable
because they can no longer demonstrate that they are studying towards a teaching
qualification. Even if these staff are able to maintain employment, their lack of accreditation
will render them unable to progress professionally or financially and extinguish any aspiration
they may have had for leadership roles in schools. This situation can also be viewed as
discrimination―where teachers who specialise in VET and Technologies (i.e., applied learning
areas) are effectively excluded from acquiring professional status and the acknowledgement
of expertise that accompanies professionalism, serving to reinforce the second-class
reputation of VET and Technologies areas within schools.
Without appropriate ITE programs for VET and Technologies teachers to enrol in, and without
education and registration policies geared to mandate the eventual teacher qualification of
staff on PTT, teaching standards in these curriculum areas will continue to diminish, staff on PTT
will remain highly vulnerable, VET and Technologies areas will remain low-status, and students
and their parents will have no choice but to accept second-rate provision. Crucially, students
form opinions about these learning areas based on what they see, hear and experience of
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them in schools. These perceptions inform their study choices, and the study choices that
students make at this crucial time in their schooling hold implications not just for their own
futures, but implications for the nation as well.
The Victorian Government’s response to the Vocational and applied learning pathways
review (2020a) repeatedly mentions the importance of having ‘high-quality’ vocational and
applied learning options and the importance of giving secondary students access to ‘highquality programs’, yet fails to address how high-quality provision can be granted given the
lack of teachers and current absence of initial teaching programs in these curriculum areas.
The Firth Review (2020) considers the possibility of introducing paraprofessional accreditation
for VET trainers as a work-around solution. However, the problem with this idea is that a
paraprofessional is not professional, and thus the same conundrums regarding low-status and
the undesirability of applied learning pathways will no-doubt continue until this matter is
resolved in a way whereby all secondary school teachers are professionally qualified,
recognised and paid as equals. This issue is a blind-spot in current education policy that the
Campaign for VET and Technologies Education (CVTE) aims to address.

So why do we need professional teachers anyway?

The short answer is to uphold high-quality provision and professional teaching standards. Nonqualified teachers on PTT do not have the same education or professional skills, knowledge or
responsibilities of their qualified counterparts. The practice of placing non-qualified teachers in
front of classrooms may be a convenient way to address a dearth of teachers in the short
term, but this practice is not conducive of high-quality provision in the long term, and nor does
it uphold professional teaching standards.
As outlined in the National Partnership on Improving Teacher Quality, and The Melbourne
Declaration of Educational Goals for Young Australians (Melbourne Declaration, 2008), highquality teachers form an essential part of improving student attainment and creating a world
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class system of education (AITSL, 2011). High-quality teachers ‘have the greatest impact on
student learning, far outweighing the impact of any other education program or policy’ (p. 2).
Hattie’s (2003) research has identified the major source of variance in student achievement.
That is, after a student’s own perception and background, it is what professionally trained
teachers know, do and care about which have the most powerful impact in this learning
equation. High-quality teachers are qualified and accredited to teach and work to the
Australian Professional Standards for Teachers (APST) and the professional standards that
teachers work to guide their professional learning and practice and contribute to the public
standing (i.e., status) of the profession (AITSL, 2011, p. 2). The Australian Institute for Teaching
and School Leadership (AITSL) state that
All Australian governments, universities, school sectors and individual schools have a
responsibility to work together to support high-quality teaching and school leadership,
including by enhancing pre-service teacher education (p. 2).
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In the absence of suitable ITE programs to produce a sustainable supply of appropriately
qualified VET and Technologies teachers, it is now time for Australian governments, universities
and schools to work together to address this crisis. Without access to appropriate high-quality
ITE programs to educate and qualify teachers in VET and Technologies curriculum, it will simply
not be possible to uphold quality teaching standards or create a world-class system of
education. Without suitable programs to prepare teachers, there can be no professional
practice or upholding of standards, and thus, the status and standing of the teaching
profession is impoverished, as is the learning of our students. The current absence of
undergraduate ITE programs for VET and Technologies teachers in Victoria can only negatively
impact the teaching and learning of Victorian students in these curriculum areas.

The Certificate IV TAE is NOT a teaching qualification

The Certificate IV TAE Training and assessment qualification is currently the minimum
qualification required to train and assess VET curriculum in Registered Training Organisations
(RTOs) in Australia. Its sufficiency and adequacy as a qualification is widely criticised and
frequently condemned as unfit for purpose. It is subjected to intense and widespread criticism
for providing inadequate and incomplete preparation for VET teaching (Schmidt, 2019, p. 30).
This qualification was originally designed for use in workplaces so that the competence of
employees could be assessed against training units while on the job. It was never designed as
a teaching qualification for students, so if high-quality teaching and learning is indeed a
priority in Victoria, then the Certificate IV TAE should never even be entertained as an
acceptable substitute for an ITE qualification.
Aside from being an inferior qualification, there are also deleterious consequences for those
staff with only a Certificate IV TAE who train students in schools on PTT. Non-teacher qualified
staff in schools with only a Certificate IV TAE on PTT are not entitled to the same industrial rights,
pay, conditions or opportunities as their professional counterparts. Without access to an
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appropriate ITE course to achieve teacher qualification and accreditation, these staff also
face injustices themselves. Calculations by the Australian Education Union (AEU) estimate that
non-professional staff on PTT (who are often tradespeople with Certificate IV TAE) are
approximately $100,000 worse off than their peers over a career (AEU personal
correspondence, 2020). In other words, these individuals are ‘second-class teachers’ who
currently make up a significant portion of the VET and Technologies teaching workforce in
secondary schools throughout Victoria. This situation not only negatively impacts nonprofessional teaching staff on PTT, but also short-changes stakeholders including the
community, industry, students and parents who are likely to assume that their children are
being taught by appropriately skilled and qualified teachers.

Addressing the low-status of VET and Technologies Education

For decades now, VET and Technologies Education have suffered from unfair perceptions of
low-status and have been widely considered as less desirable pathways from school to work.
The issue of status has been repeatedly acknowledged by governments, industry and policy
makers as an impediment to the nation and economy because while students, parents and
the community continue to regard VET and applied learning pathways as inferior to Higher
Education pathways, Australian industry will continue to struggle to find the skilled workforce
needed to build, design, invent, construct, manufacture and engineer the nation’s
‘comeback’.
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In an effort to address the low-status of VET and applied learning in Victorian schools, the
Review into Vocational and Applied Learning Pathways in Senior Secondary Schooling (i.e.,
the Firth Review) has recently recommended integrating the Victorian Certificate of Applied
Learning (VCAL) pathway into the Victorian Certificate of Education (VCE) (Firth, 2020). Even
though VCAL in itself has been a valuable asset and pathway for thousands of senior
secondary students since its inception in 2003, over the years its reputation has sadly been
irreparably maligned to the point whereby the report recommends ditching the name ‘VCAL’
altogether while merging ‘what was good’ about it with VCE. This decision has been made in
the hope that by integrating applied (hands-on) learning with (what some consider more)
‘academic’ streams of learning, the low-status stigma attributed to vocational and applied
learning might somehow disappear. The problem is that it will not while schools continue to
resort to the hiring of non-qualified ‘second-class’ teaching staff to teach VET and
Technologies subjects in schools, the ‘poor-cousin’ stigma that has been ascribed to applied
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learning areas will remain. To raise the status of these vital learning areas, we need to do more
than offer tokenistic verbal reassurances to students, their parents and schools that it is
valuable. We need to act.
So how can we raise the social status of VET, Technologies and applied learning to relieve it of
this stigma? Answer: By demonstrating to the community, parents and students that these
learning areas are indeed valued. That is, Victoria needs to demonstrate that VET and
Technologies Education are valuable areas of study by ensuring that those who stand in front
of the classrooms are appropriately trained and qualified teachers. Until Victoria has
appropriately skilled, trained and qualified teaching staff who are entitled to the same
conditions and opportunities as other teaching staff, then the current low-status stigma
currently attributed to these areas is unlikely to change.

What are the implications if Victorian schools continue to employ non-qualified teachers to
teach VET and Technologies in schools?

The risks of not employing appropriately educated and qualified teachers to teach in schools
are too many to list in full, but include:
•

Students will not receive high-quality teaching and learning in VET and Technologies
classes;

•

Schools will not be able to guarantee that offerings in these curriculum areas meet
professional teaching standards;

•

Students with non-professional teachers are less likely to be engaged and when
students are disengaged from VET and Technologies, they are less likely to pursue
vocational and/or tertiary pathways;

•

Safety is compromised when untrained staff instruct students to use dangerous
machinery that they are not knowledgeable of or qualified to use;

•

VET and Technologies learning areas will continue to suffer from low-status in society if
non-qualified teachers are permitted to teach VET and VCE Technologies students;
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•

Many Victorian schools who cannot find appropriately qualified teachers to teach VET
and Technologies subjects will close programs. Many schools have already closed
down these subjects simply because they cannot find appropriately qualified teachers;

•

Federal and state governments are depending on young people pursuing VET
pathways (including trade apprenticeships) and technical careers as part of the postCovid economic recovery plan. Without suitable teachers to engage students and
nurture their curiosity for technical pursuits early on, it is unlikely that the nation will
produce the vast numbers of Australian apprentices required to resource this plan, thus
stifling economic-recovery initiatives;

•

When staff in schools are not qualified to teach, Victorian students are short-changed.
High-quality teaching requires high-quality teachers, and Victorian school students
deserve much better than the low-quality provision currently on offer in many schools.

“Safety is compromised when untrained staff instruct
students to use dangerous machinery that they are
not knowledgeable of or qualified to use”

Why we need high-quality VET and Technologies teachers in schools

Imagine if you can the high-quality of education that would be available to secondary school
students in Victoria if all staff doing the work of a teacher were indeed professional teachers.
Today in Victoria there are no undergraduate Initial Teacher Education (ITE) programs to
produce a sustainable supply of qualified VET and Technologies teachers for Victorian schools.
Without suitable ITE programs to produce teachers in these curriculum areas, schools cannot
find enough suitably qualified teachers to employ, and the ‘work-around’ solutions currently
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adopted to make up for this shortfall ensure that the overall quality of provision available to
VET and Technologies students is inferior. Part of the work of school teachers is to prepare
young people for society as responsible citizens, and this work (especially in the senior years)
requires appropriate preparation to enable them to transition from school to work or further
education. This is a job of enormous responsibility not only to students, but to their parents and
to the nation. Technologies teachers play a significant role in teaching STEM and nurturing
technical curiosity from an early age to enhance capacity for innovation. VET teachers
engage with senior secondary students, introducing them to vocational skills and knowledge
that will ultimately enhance their post-school employment prospects.
As previously discussed, the current situation in Victoria means that schools now face the
almost impossible challenge of finding suitably qualified teachers for these teaching roles,
leaving them with no options other than to:
•
•

recruit teachers from non-VET or non-Technologies specialisations to teach these areas,
or
close VET and Technologies offerings for students all together.

Both the federal and Victorian state governments have recently announced major policy
initiatives that require young people to transition into trades and technical vocations,
including tens of thousands of Australian apprentices to resource the Covid economic
recovery plan, but without the right teachers in the right classrooms to nurture and kindle
student’s interest in technical pursuits, the sheer numbers of young people needed to
transition to the jobs that are currently being created to lead economic recovery is unlikely to
be realised.
If Victoria and the nation truly value high-quality teaching and education and the good it
does for society, then we need to act now to implement appropriate ITE courses capable of
producing the VET and Technologies teachers needed in schools today.
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What are the challenges and potential solutions?

Today in Victoria there is a major skill shortage of qualified VET and Technologies teachers. The
system is in crisis and solutions are urgently needed to produce a sustainable supply of highquality and suitably qualified VET and Technologies teachers to teach Victorian school
students.
While we clearly need to increase the number of new graduates considering a career in VET
and Technologies education, we also know that some of the best people to fill both VET and
Technologies teaching positions are dual professionals. That is, industry experienced
tradespeople, engineers and technicians who embark on a career change and complete a
suitable ITE program to become qualified VET and Technologies teachers. Experience has
18

shown that teachers who transition to the teaching profession from industry make some of the
highest-quality VET and Technologies teachers. However, getting industry experienced
individuals to embark on a career change and move into the teaching profession comes with
challenges. Some of these challenges include:
•

Returning to study at a time in life when they may have family responsibilities;

•

Taking 80 days of unpaid teaching work to complete professional experience;

•

Salary: many industry professionals earn more than a teacher’s salary, so a career
change to teaching can also mean a pay cut;

•

Course candidature: as the majority of tradespeople do not have an undergraduate
degree, enrolling in a postgraduate pathway to the teaching profession is not an
option for them. Further to this point, many students accepted into a Master of
Teaching (postgraduate) qualification do not possess a VET qualification and are
therefore ineligible to teach VET curriculum in schools even if they complete a VET
method sequence while completing their degree. As a consequence, it is possible to
graduate from a Master of Teaching degree with a VET major yet still be ineligible to
teach VET subjects because of rules governing the teaching of VET curriculum.

In Victoria, it is essential for individuals to possess not only the VET qualification they intend
to teach, but also the certificate level above this before being eligible to teach VET
subjects, but the vast majority of Master of Teaching students do not have these
credentials. Consequently, postgraduate pathways to teaching VET in Schools are flawed
in concept and design, and incapable of producing a sustainable supply of the VET and
Technologies teachers urgently needed for Victorian schools.

“… postgraduate pathways to teaching VET in
Schools are flawed in concept and design”
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Although there are challenges to recruiting industry professionals to enter the teaching
profession, there are also many reasons why industry experienced workers may want to
transition into teaching. For example:
•

Manual craft trade work is physically demanding, and so teaching can be a desirable
destination for tradespeople who want to continue working in or with their craft skills but
would like to transition to a less physically demanding career. For many tradespeople,
teaching is a desirable destination as not only are their trade skills and knowledge
valued, but teaching can also give them personal satisfaction when given opportunity
to ‘give back’ to the community;

•

The hours worked by many technicians, engineers and tradespeople can be quite long
and antisocial, and those with young families often prefer to be working in a job that
draws from their expertise but also offers more sociable hours. For example, many chefs
with young families have turned to teaching VET and Technologies in schools because
the teaching profession offers them a job not only where their expertise is valued, but
where they can also spend time with their families after hours and on weekends;

•

Many professionals, technicians and tradespeople made unemployed during the
Covid recession would welcome a chance to enter the teaching profession;

•

The opportunity for personal growth through the acquisition a professional Higher
Education qualification is appealing to many who have not previously had this
opportunity.

“Many professionals, technicians and tradespeople
made unemployed during the Covid recession would
welcome a chance to enter the teaching profession”
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Incentives for industry professionals to engage with an ITE teaching degree could be
enhanced:
•

By offering two years’ advanced standing in recognition of trade and technical
qualifications and industry experience;

•

By offering scholarships to support professional experience placement;

•

By offering school-based cadetship employment arrangements;

•

Through an awareness campaign that encourages professionals, tradespeople and
technicians to enter the teaching profession.
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To prepare candidates to become VET and Technologies teachers, Victoria needs
undergraduate ITE programs dedicated to the task of developing teachers to teach in these
curriculum areas. As undergraduate programs are offered at a Bachelor’s level (AQF Level 7),
they can only be offered by Higher Education institutions. Institutes that offer ITE courses
include Universities as well as dual sector institutes such as Box Hill Institute, Swinburne University
of Technology, RMIT, Victoria University, and Federation University.

Possible course structures

A future ITE program for VET and Technologies pre-service teachers has the potential to be
developed in a multiplicity of ways, including:
•

Standard full time undergraduate ITE program with VET and Technologies
specialisations

•

Standard full time undergraduate ITE program with Design & Technologies and Digital
Technologies specialisations

•

Blended and bespoke ITE program with classes held on weekends to accommodate
working people (such as the former Bachelor of Technology Education at La Trobe
University)

•

Cadetship model programs: where pre-service teachers are employed directly by a
school and work alongside supervising teachers as trainees while simultaneously
studying towards full teaching qualification and accreditation.

Ability to implement skills and behaviours

Victoria already has the people, the know-how and experts with the desire to make this
happen, but the decision to mandate high-quality teaching and learning over sub-standard
provision is ultimately up to our leaders and policy makers. Without urgent intervention to
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establish appropriate ITE programs, poor quality teaching and learning will prevail and
continue to tarnish the reputation of these critically important curriculum areas in schools.
The Campaign for VET and Technologies Education (CVTE) is made up of committed industry
and education stakeholders who are dedicated to the task of upholding high standards in
Australian education. Standards are easily eroded when left unguarded because substandard provision is the easiest solution to this problem, but we will continue to argue the
case for high standards, and for the high-quality of education that Victorian students expect
and deserve. We have the capability and the know-how to make this happen, but right now,
we also need Australian leaders to recognise these challenges, step up to the plate, and help
make positive change.
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Conclusion

Eminent educational research has highlighted the importance of having trained professional
teachers to teach, nurture and support students who wish to enter a trade or technical career.
However, people may easily dismiss the closure of one Bachelor of Technology Education
course as a casualty of the Covid pandemic. But as the only ITE course in Victoria dedicated
to the task of preparing high-quality industry experienced VET and Technologies teachers its
closure has left Victorian schools without a source of qualified VET and Technologies teachers
to teach in these curriculum areas in schools. This is a situation that will leave many Victorian
students without a broad range of vocational and technologies programs, or worse, poorquality programs delivered by people unskilled or unqualified to teach in these areas. Further,
this situation is likely to leave Victorian employers with a dwindling supply of students willing to
transition into apprenticeships and traineeships or pursue technical pathways to work.
In recent times, governments have made their intentions clear, and the road to economic
recovery now depends on young Australian’s wanting to transition into apprenticeships,
traineeships and technical vocations, but there is a major flaw in this plan. Without a supply of
appropriately skilled, qualified and experienced teachers to teach VET and Technologies
subjects to young people in schools, it is unlikely that students will be knowledgeable enough
or driven enough to want to pursue these pathways to employment. Young people need to
be nurtured, educated and motivated by high-quality professional teachers in schools to even
consider these as career possibilities because after all, a skilled workforce does not just fall
from the sky.
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